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Main theme
The family is the institution at the heart of which the process of language learning and
socialisation initially develops in every society, era and context, regardless of possible
variants in its definition. How language is used particularly develops through contact and
interaction with other types of social organisations, as larger structures than the family, such
as schools, municipalities and States, come into play, although informal education outside
these structures also provides a source of learning (see Éducation Permanente No. 2014-2:
Éducation non formelle et apprentissages tout au long de la vie).
Though the family is regarded as the first and essential locus of language transmission, it is
important to highlight the variations between language forms communicated in the home and
those at school, even when the language is “the same”.
Linguistic variations influence the social world, but the opposite is also true. For example, in
the case of divorce, adoption or family blending, family structures mutate, possibly altering
linguistic repertoires in their wake. In this way, repertoires can become associated with life
experiences, perhaps those related to migration, from which emanate a type of legacy, even
divided loyalty, concealing family secrets, types of taboo, self-censorship, inhibition or the
avoidance of the original language in the home. Each of these attitudes can lead to
maintaining, assimilating, abandoning or losing a language, as those concerned appropriate
other languages unrelated to their initial repertoire, and possibly unwelcome within the
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family unit. However, in certain family contexts, communication only takes place in one
language so as not to exclude a monolingual parent.
Lastly, life-changing decisions driven by the globalised labour market sometimes result in
migration experiences, which can give rise to bi- or multilingual situations where individuals
can assimilate two, three, or more languages. At the same time, recessive, subtractive and
passive bilingualism may emerge, sometimes caused by institutional pressures or language
policies that influence a family’s linguistic choice, as in the case of regional languages or
those originating from migration. Furthermore, the pressures of social representation confer
different “values” on languages depending on their social status. As a consequence, different
multilingual language combinations can be perceived as having a greater or lesser “value” in
the host society, just as bi- or multilingualism can be overlooked as potentially conducive to a
cognitive handicap resulting in a form of semilingualism.
For these reasons, the very notion of “linguistic transmission”, at the very core of our
conference theme, should be held up for analysis. Most often perceived as binary and vertical
(a language transmitted, or not, by parents), horizontal forms of linguistic transmission do
exist, sometimes outside the family: for example, language learning through peers, non-profit
organisations, or other family members. These horizontal forms therefore constitute an
alternative route or a means of bypassing transmission in its traditional form.
For our international conference, we welcome proposals which explore issues surrounding
the links between family, languages, and other more socially complex institutions. The
following five topics are guidelines; we encourage participants to use a cross-cutting
approach. Proposals for more than one topic are also welcome.
Topics
1. Linguistic transmission and cultural transmission
The processes of linguistic and cultural development are interlinked, as demonstrated by
anthropological research on language socialisation in very diverse contexts (Ochs, Duranti
and Schieffelin 2012). Though the socialisation of an individual is an ongoing process only
ending in death, some customs encountered during the initial learning process are so deeply
integrated that they become automatic reflexes, sometimes difficult to shed; codes of
etiquette provide a good example. As we know, etiquette can vary even among
same-language social groups, but one individual speaker can also demonstrate such variations
when their linguistic repertoire encompasses several codes. These automatic reflexes can also
be observed at other levels like communication management, stance, and negotiation of
meaning, when a subtle and most often subconscious blend of linguistic and cultural skills
come into play. The role of the family environment, which in most cases is the same as that
of primary socialisation, can therefore be explored further, focusing on situations involving
discontinuity, which may apply to migrant children, or those who speak a different language
at school from the one(s) spoken at home, as seen in many contexts across the world. Further
subjects of interest are those of avoidance, or other strategies put into effect in order to
resolve certain tensions between linguistic uses assimilated in the family and those imposed
or valued by school, peers, media, or other areas in society.

2. Acquisition and multilingualism
The mode of communication adopted by families in mono-, bi- or multilingual contexts
where different languages come into contact can have both positive and negative effects on
the process of acquiring a language. We will be able to examine which multilingual family
practices possibly contribute to developing bi- or multilingualism in children as well as the
strategies or approaches on which they are based, i.e. how languages are distributed and the
order in which they are acquired (“One language first, then another”, Grosjean, 2015). We
will also concentrate on (i) different forms of bilingual speech, (code-switching,
code-changing or borrowing; see Lüdi and Py, 2003) (ii) the phenomenon of (un)equal
linguistic distribution among siblings or generations and, (iii) heritage language erosion when
a dominant language is spoken outside the home. In the case of heritage languages, how can
we characterise the learning process? Is it similar to acquiring an L1 or L2? How can
grammar be assimilated with only minimal input? Formal linguistic research (Benmamoun,
Montrul & Polinsky, 2010) has identified different factors which shape heritage grammar,
particularly in instances of transferral from the dominant language. Nevertheless, other
dimensions must be taken into account, such as the frequency of exposure to the heritage
language, the continuity of its input, whether it is actively used, or taught. (Montrul 2016).
3. Sociolinguistic perspectives
An individual’s linguistic repertoire is reflected in the genealogy of their expressions, where
history and philology overlap. This is of interest, as the expressions are often loaded with
family symbolism ‒ “mother” tongue, or “paternal”, “family”, “original”, “heritage”
languages. This terminology has led some authors to prefer alternative expressions, such as
“primary socialisation”, “affiliation”, “reference”, etc. Family languages are nevertheless
open to analysis from both micro and macro sociolinguistic perspectives, which may or may
not focus on migration. Can we measure the impact of family language contact on a national
scale? What is its qualitative impact on the family? What are the trends, and which languages
do they apply to?
Language is often considered a major component of identity. Studies on the representation of
language sometimes highlight paradoxes, illustrated by “My language is Arabic, but I don’t
speak it” (Billiez, 1985). These studies provide insight into the construction of feelings of
affiliation or allegiance to a family heritage.
What are the findings from research into how languages are managed within mixed-language
couples in the context of migration, and in the terms of conscious or subconscious “family
language policies” (International Symposium, Angers, 27 May 2016)? Blommaert (2019) laid
emphasis on the “raison de famille” in order to understand the dynamics of language
interaction and ideologies which are crucial, much as same to “raison d’état” where
ideologies of the nations are enforced by the authorities at macro-level. Haque (2019: 226)
pleaded for the recognition of “family language policy” as research practice, particularly in
France, to “understand and explore the crux of the problem of language practices and
ideologies in the family”.
We can also explore the issues of divided loyalty, linguistic insecurity, and selective mutism
in children from migrant families. In these areas, ethno-psychiatric research provides helpful
insight. Lastly, contributions about strains of ideology rooted in interaction with dominant
languages or relating to forms of exclusion also fall within the scope of this topic.

4. Children’s languages: from home to school and school to home
A child’s social world revolves around school where they develop. Their linguistic skills
come up against a standard language characterised by the influence of the predominant
written culture and academic formalism. This gives rise to confrontation between what some
authors term as basilects, mesolects and acrolects, but others tend to query (Drescher, 2014),
particularly regarding linguistic practices observed in sub-Saharan African contexts (Feussi
2008). Interpersonal relationships may or may not strengthen linguistic and social affinities
through common sociolects among peers or with adults. A child’s adherence to and
acculturation of the linguistic norms valued by school will determine the degree to which
they feel constrained by the institution.
In France, multilingualism has been more or less accommodated by governmental policies on
education. Local idioms were initially banned, then some heritage language classes were
introduced after school hours, particularly via a teaching program for heritage languages and
cultures. Now, the development of multilingualism is positively encouraged, yet although the
range of modern languages taught in school has increased, it remains limited.
Attention has focused on multilingualism with the arrival of non-native French-speaking
pupils from other countries. However, although teaching methods mainly adhere to a
pluralistic approach, those used for heritage languages tend to be prescriptive and ill-adapted
to the criteria of educational institutions. Thus heritage languages are discredited, whereas the
language spoken at school becomes the language of the future, entering the home where it is
spoken alongside or in place of the heritage language. How do educational policies, teaching
materials and methods, and family language policies interrelate? How can institutions in
France and elsewhere better cater for heritage languages?
5. Literary and artistic corpus: an interdisciplinary approach
Writers are astute observers of the practices, attitudes and mediation which interfere with the
relationship between languages and identity building in the family and its interactions with
society. Through a joint fictional exploration of language and family, certain literary works
open a window onto dimensions of subjectivity that are difficult to observe. These may
involve the relationship with the mother tongue, (associated with mothering, and nutritional
and containment functions), or the adoption of a second language as the written language,
(generating feelings of abandonment and loss on the one hand, and emancipation on the
other). Multilingual authors have written many works blending fiction with autobiography,
which explore the psychological effects of switching between languages (Esteban),
non-transmission of a native language by a parent (Sebbar), multilingual practices in
diglossic contexts (Chamoiseau), and migration (Huston), as well as highlighting the mix,
contamination and characteristic hybridization of family interlanguage (Begag, Salvayre). By
examining these different facets of multilingualism, the very process of literary, or broadly
speaking, artistic production can claim to distance and estrange the written language from the
standard language, under the influence of the heritage languages, regardless of whether they
are real-life transcriptions or to some extent fanciful reconstructions. This topic covers
sociolinguistic contextualisation, biographical perspectives and textual analysis. It brings
together researchers from diverse fields who share an understanding of the corpus of
literature and the arts as a valuable source for research which, via its texts, sheds light on
issues of languages in the family.

Suggested bibliography
Anokhina O., Rastier F. (2015). Écrire en langues. Ecriture et plurilinguisme. Paris : Editions
des archives contemporaines.
Auger, N. (2011). Elèves nouvellement arrivés en France. Réalités et Perspectives pratiques
en classe, Paris: Editions des archives contemporaines.
Ausoni, A. (2018). Mémoires d’outrelangue. L’écriture translingue de soi. Genève : Slatkine
Erudition.
Beauchemin, C., Hamel, C., Simon, P. (dir.), (2016). Trajectoires et origines. Enquête sur la
diversité des populations en France. Ined éditions.
Benmamoun, E, Montrul, S, & Polinsky, M., (2010). White Paper: Prolegomena to Heritage
Linguistics. Harvard University.
Billiez, J., (1985). « La langue comme marqueur d’identité ». Revue européenne de
migrations internationales, 1 (2), pp. 95-105.
Blommaert, J. (2019). « Foreword », in S. Haque (ed.), Politique linguistique familiale /
Family language policy. Munich : Lincom, pp. 1-7.
Boutan, P. (1996). « La langue des Messieurs », Histoire de l’enseignement du français à
l’école primaire, Paris: Armand Colin, Coll. Formation des enseignants.
Castellotti, V. (2010). « Attention, un plurilinguisme peut en cacher un autre. Enjeux
théoriques et didactiques de la notion de pluralité ». Les Cahiers de l’Acedle, 7 (1) : Notions
en questions en didactique des langues - Les plurilinguismes, 181-207. [En ligne] 7-1. DOI :
10.4000/rdlc.2056
Coyos, J.-B. (2009). « Écart entre connaissance et usage d’une langue minoritaire : essai de
typologie des facteurs. Le cas de la langue basque ». dans P. Sauzet et al. (éd.), Politique
linguistique et enseignement des « langues de France », Paris : L’Harmattan, pp. 103-120.
Cummins, J. (2005). « A Proposal for Action: Strategies for Recognizing Heritage Language
Competence as a Learning Resource within the Mainstream Classroom », The Modern
Language Journal, Vol. 89, No. 4, pp. 585-592.
Cuq, J-P. (1991). Le français langue seconde. Origines d’une notion et implications
didactiques. Paris : Hachette.
Dagenais, D., & Moore, D., (2004), « Représentations ordinaires du plurilinguisme,
transmission des langues et apprentissages chez des enfants, en France et au Canada ».
Langages 154, pp. 34-46.
Danzak, R. L. (2011). « Defining identities through multiliteracies: el teens narrate their
immigration experiences as graphic stories ». Journal of Adolescent & Adult Literacy no
55(3), pp. 187-196.

Delbart, A.-R. (2005). Les Exilés du langage. Un siècle d’écrivains français venus d’ailleurs
(1919-2000). Limoges : PULIM.
Deprez, Ch. (1994), Les Enfants bilingues. Langues et familles, Paris : Didier.
Deprez, Ch., Varro G., Collet B. (dir.) (2014). Familles plurilingues dans le monde. Mixités
conjugales et transmission des langues, Langage et société /1 (n° 147).
Drescher, M. (2014). « La dimension pragmatico-discursive du français en contact: l’exemple
des consultations à la radio camerounaise ». Journal of Language Contact nº 7(1). pp. 62–92
Éducation Permanente, n°199. “Education non formelle et apprentissages tout au long de la
vie”.
Feussi, V. (2008). Parles-tu français ? Ca dépend: penser, agir, construire son français en
contexte plurilingue ; le cas de Douala au Cameroun Espaces discursifs. Paris :
L’Harmattan.
Forlot, G. & Lucchini, S. (à paraître 2019). « Heritage & Family Languages in
French-speaking Belgium : issues of legitimacy and integration ». L
 anguage Education &
Multilingualism – The Langscape Journal.
Gauvin, L. (1997). L’Écrivain francophone à la croisée des langues. Paris : Karthala.
Goï, C. (2015). « Langues et rencontre interculturelle en éducation : loyautés, conflits,
autorisations », in D.-L Simon & al., Accueillir l’enfant et ses langues : rencontres
pluridisciplinaires sur le terrain de l’école. Paris : Riveneuve, pp. 95-118.
Grammont, M. (1902). « Observations sur le langage des enfants », Mélanges Linguistiques
Meillet. Paris : Klincksieck, pp. 61-82
Grosjean, F. (2015). Parler plusieurs langues : le monde des bilingues. Paris : Albin Michel.
Haque, S. (2019). « Why family language policy is crucial ? Case of France with some new
perspectives », in S. Haque (ed.) Politique linguistique familiale / Family language policy.
Munich: Lincom, pp. 215-231.
Joshi, M. (2014). « Familles mixtes et usages des langues: une étude des politiques
linguistiques familiales dans le contexte indien : familles plurilingues dans le monde, mixités
conjugales et transmission des langues ». Langage et société (Maison des Sciences de
l’Homme) no 147.
Jouanny, R. (2000). Singularités francophones. Ou choisir d’écrire en français. Paris : PUF.
Kellman, S.G. (2000). The Translingual imagination. Lincoln & London : University of
Nebraska Press.

Kim, K. (2014). « L’effet conjugué du contexte national et du genre sur la (non) transmission
des langues dans les familles mixtes en corée du sud : familles plurilingues dans le monde.
mixités conjugales et transmission des langues ». Langage et société (Maison des Sciences de
l’Homme) no 147.
Leconte, F. (1998). La famille et les langues. Une étude sociolinguistique de la deuxième
génération de l'immigration africaine dans l'agglomération rouennaise. Paris : L’Harmattan.
Lüdi, G. et Py, B., (1986, 2003), Etre bilingue. Berne : Peter Lang.
Manuela, S. & Sibley, C. G. (2014). « Why do pacific people with multiple ethnic affiliations
have poorer subjective wellbeing ? Negative ingroup affect mediates the identity tension
effect ». Social Indicators Research no 115 (1), pp. 319–36.
Matthey, M. (2010). Transmission d’une langue minoritaire en situation de migration :
aspects linguistiques et sociolinguistiques. Bulletin suisse de linguistique appliquée, numéro
spécial 2010/1, pp. 237-252.
Montrul, S., (2016). The acquisition of heritage languages, Cambridge University Press.
Moore D. & Sabatier C. (2016). « Les approches plurielles et les livres plurilingues. de
nouvelles ouvertures pour l’entrée dans l’écrit et pour favoriser le lien famille-école en milieu
multilingue et multiculturel. ». Nouveaux Cahiers de La Recherche En Éducation (NCRÉ),
Lire et Écrire : Les Liens École-Familles-Communautés En Contextes Pluriels no 17(2), pp.
32–65.
Moro M.-R., (1994). Parents en exil, Psychopathologie et migration. Paris : PUF.
Nouvellon M. & Jonchery A. (2014). « Musées et adolescents : l’impossible médiation ? Une
enquête à l’intérieur et autour du Centre Pompidou ». Agora débats/jeunesses no 66(1), pp.
91–106.
Ochs E., Duranti A. & Schieffelin B. B. (2012). The Handbook of Language Socialization.
Malden/Oxford : Wiley-Blackwell.
Riches, C. & Curdt-Christiansen, X. L. (2010). « A tale of two Montreal communities:
parents’ perspectives on their children’s language and literacy development in a multilingual
context ». Canadian Modern Language Review no 66(4), pp. 525–55.
Takeuchi, M. (2006). « The japanese language development of children through the One
parent-One language approach in Melbourne », Journal of multilingual and multicultural
development, 27, 4, pp. 319-331.

Submission
We welcome proposals in the fields of language and culture teaching, language acquisition,
language policies, sociolinguistics, anthropology, educational sciences, arts and literature.
Topics
1. Linguistic transmission and cultural transmission
2. Acquisition and multilingualism
3. Sociolinguistic perspectives
4. Children’s languages: from home to school and school to home
5. Literary and artistic corpus: an interdisciplinary approach
Papers will last 20 minutes, followed by 10 minutes of discussion.
Conference languages are French, English or Spanish.
Proposals must not exceed 3000 characters (including spaces) and should state:
• Full title of paper
• Full name(s) of author(s)
• Institutional affiliation
• 3 to 5 key words and choice of topic(s) proposed by the conference
• Main bibliographic references (5 max)
The conference will include two hour-and-a-half slots for symposia. Each symposium should
be composed of at least two teams from different laboratories or universities, each consisting
of a maximum of 5 people. Symposia should present results from current or recently
completed research and must include data as well as applications to applied linguistics and
associated disciplines (for example, intervention, praxis, program design, recommendations
for language policy). We recommend that about a third of the symposium be practical,
perhaps involving interaction with the audience. All proposals for papers and symposia must
be submitted online.
To
submit,
click
on
“Submit”
on
https://languesfamille.sciencesconf.org/submission/submit
Key dates
• Close of call for papers: 15th of May 2019
• Notification of results: 1st of July 2019
• Registration: 1th of October - 15th of November 2019
• Conference: 5th-7th of December 2019
Contacts : languesfamille@sciencesconf.org
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Organising committee
José Aguilar (Université Sorbonne Nouvelle - Paris 3) ; Nathalie Auger (Université
Montpellier 3) ; Nadia Bacor (Université Sorbonne Nouvelle - Paris 3) ; Margaret Bento
(Université Paris Descartes) ; Alice Burrows (Université Sorbonne Nouvelle - Paris 3) ;
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As part of this conference, a presentation event of the Erasmus+ Enrope (https://enrope.eu/)
project and a Langscape doctoral seminar (https://blogs.hu-berlin.de/langscape/) will take
place. Registration lists and communication channels specific to these two events will be
communicated later.

